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Abstract 
The current research presents the study of the pupils’ emotional sphere dynamics during traditional Karate-Do classes 
organized according to a special programme at the beginning and at the end of the course. Specially organised classes foster 
pupils’ emotional well-being and enrich their subjective experience. 
Eighty participants ranging from 14 to 15 years old adolescents took part in this study. They were divided into two groups: 1) 
Sport Karate (controlled) and 2) Traditional Karate-Do (experimental). As part of the study, Traditional Karate-Do classes 
were organised for adolescents from the experimental group. Doskin’s test „Feeling. Activity. Mood.” was used to capture the 
participants' emotional states. 
It has been statistically proved that during the traditional Karate-Do classes the pupils’ emotional state has improved. 
Statistically significant differences in evaluating pupils’ mood and feelings have been found before and after the traditional 
Karate-Do classes. In general, the emotional changes have been positive, which indicates the existence of participants’ 
emotional well-being. 
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1. Introduction 
The problem of adolescents’ education and upbringing remains extremely topical today. There exist various 
approaches to the estimation of pupils’ abilities at a certain age period supported by various strategies and 
approaches to the educational process: behaviourism and social instruction theory (Skinner, 1976), cognitive 
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(Bruner, 1990), constructive (Burr, 2003; Gergen, 2009), interactive (Dewey, 2009), heuristic (Kahneman, & 
Tversky, 1982; Montessori, 1995), activity-based (Davydov, 2004).  
Instruction is often declared as an interaction process in which a teacher cooperates with pupils. The teacher’s 
activity in the process of education and upbringing is quite often reduced to his/her ability to explain, retell, 
demonstrate and activate pupils’ minds. However, pupils passively absorbing the study material under the 
teacher’s guidance do not participate in the study process with genuine interest. It may be stated that instruction 
has only a formal character: the teacher processes the information, passes it to the pupil, and the pupil 
comprehends, memorises and reproduces it on the teacher’s demand. The children are only required to be 
obedient, disciplined, diligent, careful and to have good memorisation skills, which makes them just ‘teaching 
objects’. As a result, it blocks the development of pupils’ independence, initiative and wish to be active. It results 
in adolescents’ becoming passive as personalities and learners. One of the principles of teaching and upbringing 
in education is the pedagogical process humanisation (Bozarth, 1997; Combs, 1990; Rogers, 1957; Маslow, 
2007). The humanistic approach to the educational process is an opportunity to discover the pupil’s individual 
features, to raise the pupil’s awareness of his/her activity and its purpose. 
The humanistic approach to Physical Education (PE) includes both: cultivating pupils’ health and a healthy 
life style, as well as developing their soul and body harmony and personal growth. Humanism in PE is based on 
the pupil’s subjective experience and his value-motivational orientation at sport activity. Not only do pupils’ 
knowledge, skills, habits and motion activity develop in this process, but also their personality, spiritual and 
moral features. Sport activities within the humanistic approach framework offer a personal growth perspective 
(Dyson, 2002; Eitzen & Sage, 2008; Orlick, 2006; Stolyarov, 2005). 
The harmony between one’s physical and spiritual is a foundation for personality development in oriental 
martial arts as oriental martial arts are a complex harmonious development, upbringing and education  system of 
a pupil’s physical, intellectual, moral and spiritual potential (Lu, 2003; Masatoshi, 2009; Mikryukov, 2003; 
Obodynski & Cynarski, 2004; Sasaki, 2006). The Karate-Do as one of oriental martial arts classes motivates self-
development and personal growth by means of providing theoretical and practical knowledge. The Karate-Do classes are 
organised in accordance with the pupils’ individual peculiarities and abilities; therefore, they raise the pupils’ 
awareness of the process and purpose of their activity (Takasuke, 2009). However, it may be noted that in 
practice in oriental martial arts classes for children and adolescents more attention is paid to their technical and 
physical training than to their moral and spiritual development. The emphasis is made on high sport achievements 
without the consideration of the educational effect on the pupil’s personal development. Thus, we may admit that the 
humanistic approach to PE is also topical for Karate-Do classes as it ensures active and harmonious personality development. 
2. Methodology of Research 
2.1. General background of research 
The system of humanistically-oriented teaching process principles includes didactic, general sport and oriental 
martial arts pedagogical principles realisation through mutual enrichment in Karate-Do classes. The system of 
methods applied during the humanistically-oriented Karate-Do teaching process includes word, demonstration, 
exercise and play method. The thematic conversation is considered to be one of the most important teaching 
devices, which motivates learners to go in for Karate-Do. 
The humanistically-oriented Karate-Do teaching process  methodological aids system also envisages Karate-
Do methodological aids (Kihon; Kata; Kumite) and PE methodological aids (marching, general development, 
practical, acrobatic and attention exercises) interconnection and interaction. 
 
2.2. Participants 
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The research participants were 80 Daugavpils Karate School pupils – 14 – 15 year-old boys. Two groups of 
pupils: Sport Karate (control group) and Traditional Karate-Do (experimental group) were made. To optimise 
the teaching process each group was divided into two sub-groups 20 pupils in each. By the start of research the 
adolescents had just been admitted into Karate School, so they had neither sport nor Karate class experience. 
2.2. Instruments 
The instruments of the research were: Doskin’s test „Psychic State Self-Evaluation: Feeling. Activity. Mood.” 
(FAM) (Doskin, Lavrentyeva, Miroshnikov & Sharay, 1973) to investigate one’s actual feeling, mood and 
activity. FAM questionnaire contains 30 lines of antonyms – the features of personality functional state – grouped 
according to three factors: one’s feeling, activity and mood. Each category contains 10 pairs of words, or lines of 
antonyms. Each grade forms a local sub-grade. Positive (for example, healthy) and negative (for example, sick) 
descriptors are positioned randomly now in the right, then in the left column. Each feature has to be evaluated 
according to 7 point grading system (from +3 to -3). The task of the respondent is to choose and tick the number 
that most precisely reflects his/her actual state. 
2.3. Procedure 
The classes were organised three times a week during one study year. To find out the respondents’ feeling, 
activity and mood change dynamics, the FAM test was used at the beginning and at the end of the research. Each 
participant in the research received the cards with the text of the questionnaire and the detailed instruction on its 
fulfilment. Before answering the questions, the participants received an oral instruction on how to do the test. 
2.4. The Karate-Do training process peculiarities 
The most important aspect of a class procedure was a specially prepared thematic conversation. The duration 
of the thematic conversation was not strictly determined; it could take place at the beginning of a class, at its end 
or in the middle. A conversation provides an emotionally meaningful background to the whole training class. Its 
essence is both theoretically-informative and practically-demonstrative. During one class the teacher may several 
times gather the group to discuss a specific technique or the essence of an exercise, to introduce, to explain, and 
to explicate. All depends on the complexity of an exercise and the trainees’ acquisition individual abilities. Only 
after the introductory conversation the trainees started to perform the exercise. 
The conversation on the selected theme can be repeated if needed, and it is advisable to break the content of 
the conversation into several parts according to their meaning. 
2.5. Data analysis 
The Kolmogorov-Smirnov Test helped to clarify that the researched sampling data correspond to the normal 
division. The Fisher’s Criterion was used to detect the meaningful differences in the trainees’ emotionally 
functional state. 
 
3. Results of Research 
 
Table 1 reflects the indicators of the trainees’ feeling, activity and mood at the beginning and at the end of the 
research. 
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Table 1. The control group members’ feeling, activity and mood indicators dynamics at the beginning and at 
the end of the research. 
 
Parameters                Beginning                            End 
                               of the research                 of the research                   P (ANOVA) 
                                 (Mean ± SD)                    (Mean ± SD) 
Feeling                      4.88 ± 1.07                       4.88 ± 1.06                           P > 0.05 
Activity                     4.98 ± 1.03                       4.78 ± 1.13                           P > 0.05 
Mood                         5.05 ± 0.98                       4.91 ± 1.07                           P > 0.05 
 
Having summarised the control group results obtained from the ‘Feeling. Activity. Mood.’ test, we have to 
admit that in the control group the classes were held according to a general plan and a bias towards sports, and no 
improvement of the trainees’ emotional and functional state was observed during the research. 
No statistically meaningful differences (p>0.05) were detected in the feeling, activity and mood indicators of 
the control group that were measured at the beginning and at the end of the research. 
Table 2 reflects the indicators of the experimental group members’ feeling, activity and mood throughout the 
research. 
 
Table 2. The experimental group members’ feeling, activity and mood indicators dynamics at the beginning 
and at the end of the research. 
 
Parameters                Beginning                            End 
                               of the research                 of the research                   P (ANOVA) 
                                 (Mean ± SD)                    (Mean ± SD) 
Feeling                      5.43 ± 0.78                       5.62 ± 0.88                           P < 0.05* 
Activity                     5.21 ± 0.65                       5.98 ± 0.61                           P < 0.05* 
Mood                         5.44 ± 0.78                       5.90 ± 0.85                           P < 0.05* 
 
Summarising the results obtained in the course of the research, we may state that the trainees’ emotionally 
functional state indicators have improved when the Karate-Do classes were held according to the specially 
devised humanistic-approach-based methodology. The results of the research have shown that the positive 
changes of the trainees’ emotionally functional state were observed, as statistically meaningful differences were 
detected in the evaluation of feeling, activity and mood (p<0.05*). 
4. Discussion 
It may be stated that nowadays there are two trends in the oriental martial arts system: Traditional Karate-Do 
and Sport Karate (Kashtanov, 2007). The difference between these trends lies not in the technology of 
performing these or those elements, but in the purposes they pursue. Sport Karate is treated as a system of special 
training of sportsmen for competitions; as a single sport combat (Čapulis, 2010).  The emphasis in Sport Karate is 
made on the sport achievements in the victory over the opponent (WKF, 2009). The striving for victories in 
competitions distorts the essence of Karate-Do: from basic technology training classes to the pre-mature 
participation in combats (Takasuke, 2009). 
The pre-mature inclusion of a pupil into the competitive activity, without the preliminary fundamental moral 
and emotional preparation may lead to the situation during the competition in which the sportsman becomes 
focused on winning by all means; consequently, he loses respect for the opponent, which radically contradicts the 
humanistic principles of upbringing in Traditional Karate-Do (Kashtanov, 2007). 
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Karate-Do, in its turn, is not only an effective martial art, but also an educational and health-improving 
system. Karate-Do shapes a consistent world outlook system; it develops the moral qualities and strengthens the 
will (Funakoshi, 1981; Obodynski & Cynarski, 2004). Karate-Do is also one of the means of a person’s aesthetic 
development (Mikryukov, 2003). The mastering of Karate as Japan’s ancient cultural phenomenon contributes to 
the process of western and eastern cultures spiritual values integration (Orlando, 1997).  Learning the basics of 
Karate-Do, trainees develop their respect for their own life, health, themselves, their teacher and the elder people. 
Thus, in the process of training in the experimental group a thematic conversation as a humanistically oriented 
methodological device raises the trainees’ awareness of the meaning of their activity and a respectable attitude to 
one another. The devised system of training activities and a thematic conversation foster the growth of the 
trainee’s moral and physical sphere in the atmosphere of positive emotional experiences in Karate-Do. 
 
Conclusions 
 
The pre-mature specialisation and the Karate classes with a bias towards sport may worsen the trainees’ 
emotionally functional state. The results obtained from the control group during the research show that, although 
no statistically meaningful differences were detected (p>0.05), it was observed that the trainees’ feelings, activity 
and mood indicators showed a stable decrease tendency, which may be explained by the fact that during the class 
with a bias towards sport the trainees had a very intensive physical load. Therefore, at the end of the classes the 
trainees felt tired; thus, their activity decreased, which, respectively, might have influenced their feeling and 
mood. 
In the experimental group the classes were organised according to a specially devised humanistic-approach-
based methodology, which places trainees’ spiritual development and personal growth above sport achievements. 
On the whole, in the course of the research the experimental group trainees’ emotionally functional state changes 
were positive, which also testifies to their favourable attitude to Karate-Do classes. 
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